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INTRODUCTION 



To the Instructor : The Teacher's Handbook for Choosing Occupations and Life 
Roles is an essential adjunct to this module. The handbook provides a solid 
base of instruction for offering the activities in each of the three modules 
in this series. 

Module 3 may, of course, be used independently. Sex-biased occupational dis- 
crimination and conditioning that perpetuate limited career choices are prob- 
lems that most students recognize as existing. The practical strategies ?.nd 
techniques for overcoming these obsta. >js will be important information for 
student's to have and to practice in class. 

Launching into Sex Bias and Work without previous activities from Modules 1 
and 2 does not lessen the opportunities it affords students to practice rec- 
ognition of career barriers that exist, to work out their own conditioning, 
and to deal with those circumstances (through role plays, particularly) that 
they are likely to find in career counseling and in the employment arena. 

Module 3 is arranged in a format that is typical for each activity. It is 
suggested that you peruse each of the activities to learn how it is set up 
and what prerequisites are required, and * familiarize yourself with its con- 
tents before you proceed with the activities themselves. 

If you have completed Modules 1 and 2 previously, you have given your stu- 
dents an opportunity to explore in depth their own attitudes and perceptions ' 
about sex-role expectations and their potentially limiting, effects on stu- 
dents 1 occupational choices. Also, you have helped each student to assess 
his or her individual interests, abilities, and adaptive skills as partial 
preparation for career decisions and choices. 

Up to now you have been concerned mainly with increasing the awareness of 
students and expanding their base of information. Since you would not. want 
to forfeit hard-won developmental gains with your students at this point, 
with Module 3 you will be giving students the opportunity to use and build 
upon what they have learned. Once students leave school, you will not be 
present to continue to enhance their personal development. Therefore, it 
is important that you attempt to take matters one step further by preparing 
them now for the kinds of obstacles, both attitudinal and occupational, 
they will be facing upon entering the world of work. The activities in 
this module are intended to help you do that. 

Edwin Herbert Land, the inventor of the Polaroid® Land Camera, once wrote 
a short article on problem solving in which he stated the simple premise 
that in order to solve a problem, one has first to be able to define it.* 



*Edwin H. Land, "if You Are Able to State a Problem, It Can Be Solved," 
interview, edited by S. Callahan. Life 73 (October 27, 1972) :48. 
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Defining a problem is not always an easy task; it requires the individual's 
ability to, recognize the essence of the problem. For example, two people 
who apparently are arguing over a lost grocery list may really be arguing 
over the nature of their relationship with one another. If they are to 
.reach any kind of healthy agreement, sooner or later they will have to ask, 
"Are we really fighting over a lost list, or are we actually fighting over 
our ability to adjust to each other's behaviors? 11 The same holds true for 
the problem of sex-biased role perceptions and their effects on individual 
career growth A female who applies for a job and is turned down because, 
thfe employer states, a male who is also able to do the work has applied • 
and "There is less risk in hiring him because he won't quifc to have babies," 
may think that the problem is her own potential for bearing a child. Yet 
the real problem, of course, is sex-biased role perceptions and stereotypic 
behaviors that affect .an individual's occupational choice. 

The activities in this module try to help students recognize the problem 
of sex-biased role perceptions * The activities suggest techniques and 
strategies for helping students fulfill themselves in the area of career 
development by showing them how to be what they want to be, rather than 
what someone else thinks they should be. When you have used the materials 
in Module 3, your students should have gained the following: 

1. Recognition th£t most people work and that, upon graduating, stu- 
dents themselves will probably be entering the world of work di- 
rectly or beginning some kind of postsecondary preparation to do 
so. 

2. Recognition that sex-biased role perceptions do exist, both in the 
world of work and in the institutions (colleges, universities, 
business colleges, training programs) that prepare people for the 
world of work. 

3. Recognition that it is first necessary to identify sex-biased atti- 
tudes and behaviors before a person can deal with them effectively, 
and that there is a variety of techniques for people to use to 
correct sex-biased behaviors in the workplace. 

4. Recognition that sex discrimination based upon sex-biased attitudes 
can occur, and that actual job discrimination based upon sex is il- 
legal. 

5. Recognition that there is a difference between sex-biased behaviors 
in the workplace and actual discriminatory acts based upon sex- 
biased attitudes. 

6. Recognitioft that there are legal steps a person can take when she 
or he believes that discrimination based on sex has occurred. 

The Teacher's Handb' ok contains specific material pertinent to the teaching 
of each module. It is suggested that you review the material for Module 3 
before proceeding with the activities. 
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ACTIVITY 1 



Concept 

There are federal and state labor laws that may or may not affect the indi- 
vidual worker, depending on the worker's particular situation. 

Description of Activity 

Over two days, students will first explore and discuss state 
laws and then will respond to three situations with either a 
a Iternat ive • 



and federal labor 
solution or an 



Overall Goal 

? * 

The students will be able to determine how labor laws will or will not affect 
them. 



ERLC 



Materials Needed , 

Copies of summaries of state and federal labor laws (see instructions below); 
copies of "Finding a Job' 1 (situation follows); chalkboard and chalk. 

('. 

Instructions for Conducting the Activity . 

This will be a two-day activity. Prepare for it by obtaining from federal 
and state agencies lists and summaries of labor legislation.* 



*See the Teacher 1 s Handbook for a summary of labor laws and a list of agencies 
to contact in your area. 



First Day: Exploration and Discussion of State and Federal Labor Laws 



1. Hand out copies of the summaries of state and federal labor laws 
to the students. On the chalkboard make a list of those laws. 
Then, using the list on the board~artd~rhe~~written summaries, dis- 
cuss with. the students what each law means and how it would apply 
to them as employees. 

2. Explore with the students which of the laws are of the most impor- 
tance to them and which are of the least importance to them, and 
how they may or may not benefit from those laws. 

Second Day: Response to "Finding a Job 11 

1. .. Divide the class into four groups and hand out a copy of "Finding 

a Jot" to each group. 

2. Have each group select one of the four results (option A, B, C, or 
D) to respond to. The option selected should be different for each 
group. Tell students to select a group leader for discussion with- 
in the group of the situation and of their particular option. 

3. Now have each group focus on the following points and report to the 
class the results of its discussion: 

a. What do Misty and J. D. do? What are their alternatives? 

b. What labor law has been violated? 

c. For option A, B, or C, what can Misty do to rectify the situa- 
tion? What federal and state agencies can she contact for 
help? 

d. For option D, what can J. D. do to rectify the situation? 
What federal and state agencies can he contact for help? 

4. Either lead separate class discussions after each group responds, 
or lead one class discussion after all four groups have responded. 
Keep track of the responses on the chalkboard, and use those nota- 
tions as focus points for the class discussion(s) . 



Outcome Objectives 

Short-tenn behavioral objective: 

• The students will be able to identify and list federal and state 
labor laws and determine how these laws will or will not affect 
them. 

4 
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Long-term attitudinal objective: 

• The students will be aware of labor laws affecting them and how these 
laws will or will not be of benefit to them* 



Suggestions for Follow-Up /Variations 

1. Have students research through the school library and/or public li- 
brary why and how labor laws were established. 

c 

2. ' Have students visit or otherwise contact state and federal agencies 

in order to research state and federal labor laws. 



FINDING A JOB 



Instructions: Read the following situation and choose one of the. options 
(A, B, C, or D) to respond to. 



Misty and J, D. were recently married and each is now looking for a job. 
They are both electronic technicians and have applied at a local utility 
company for two vacancies for which they are both qualified. After they 
have been interviewed separately for the jobs, the result is: 

A. J. D. gets the job at the utility company. However, the company 
has an antinepotism policy (that is, they will not hire members of 
the same family), so there is no job for Misty. 

B. J. D. gets the job at the utility company, but Misty doesn't be- 
cause the company -"already has a woman electronic technician. 
However, they are impressed with Misty f s employment record, so ^ 
they offer to hire her as a receptionist — a position with no op- 
portunity for advancement. 

C. Misty gets the job even though J. D. is better qualified for it, 
because the utility company "needs a woman 11 to fulfill their affir- 
mative action quota. 

D. They are both hired, but J. D. is hired at a salary highex- than 
Misty f s, even though each of them will be doing 'the same work. 
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^Concept 

When one requests a personal interview, it is an extra advantage to an in- 
dividual to give a prospective employer additional information usually not 
included in a letter of application. * 



Description of Activity 

Students will first be introduced to the proper way of compiling a personal 
data sheet (resume) and then will write their own personal data sheets. 



Over all Goal 

The student will be able to offer a potential employer a correctly written, 
personal data sheet and will understand the advantages of doing so. 



Materials Needed 

Chalkboard and chalk; overhead projector %nd transparency of "Sample Personal 
Data Sheet" (sample follows). " 

Instructions for Conducting the Activity 

1. Using the overhead projector, show students a transparency of the 
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"Sample Personal Data Sheet," introducing students to the sheet 
and telling them it is also known as a resume. Point out that it 
will be to their advantage to give a prospective employer addi- 
tional information beyond that which is usually included in a letter 
of application. Such information should include the following! 
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a. Personal information — name, address, and phone number* 

b. Education — highest school grade completed, year of graduation 
and degree obtained, and (optionally) courses taken in school 
relevant to the job being applied for, 

c. Skills — any special qr technical skills (typing, shorthand, 
.* . ^computer programming, adding machines, calculators) or abil- 
ities (mechanical ability, ability to work with one f s hands) 

. or interpersonal skills ("good with people, 11 "work well with 
others"). 

d. Experience, if any~part-time jobs, on-the-job vocational fram 
ing, etc. . 

e. Outside .interests and hobbies— especially if such activities 
are related to the job being applied for. 

f. References — names and addresses of those who will be able most 
favorably and. fairly to verify your education, skills, and ex- 
perience. - * 

? 

2. Now .instruct students to compile their own personal data sheets, 
using the sample as a model. Remind them that if they think they 
have no salable skills and/or little or no work experience, they 
should indicate the personal assets they possess, such as showing 
responsibility and dependability at home and/or school. 



Outcome Objectives 

Short-term behavioral objective: ■ *V 

• The student will be able to compile a personal data sheet correctly. 
Long-term attitudinal objective: / 

• The student will be aware of the advantages of offering a correctly 
written personal data sheet to 3 prospective employer when the stu- 
dent is applying for employment in a specific situation. 

Suggestions f or Follow-Up/Variations 

1. Students could devise their own format for an effective personal 
data ^sheet. . ' 

Students could role play an interview situation in which (a) one 
person is interviewed but has riot provided a personal data sheet 
for extra information, and (b) another person is interviewed and 
has provided a personal data sheet, which the potential employer is 
using to ask* questions in the course *of the interview. 
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TRANSPARENCY MASTER 



SAMPLE PERSONAL DATA SHEET 



Personal Informati on 
. Name : 
Address : 
Phone Number: 



Pat Brown 

111 Smith Street, Newtown, Ohio 67772 
(216) 566-9271 



Education ; Thomas Jefferson High School, Newtown, Ohio; diploma, 

June 1981 

Lincoln Junior High School, Newtown, Ohio 

Washington Grade School, Newtown, Ohio 

School activities: Member, National Honor Society^ 

Layout staff, high school yearbook 
? Member, Science Club 

Member, Future Business Leaders of America 



Skills: 



Typing speed: 45 words, per minute 

Can use adding machine 

Can do paste-up for newsccpy 



Experience: 



Worked one summer filling orders for grocery stoie 
Worked one summer in newspaper office doing general 
office work 



Outside Interests 

and Ho.bbie s: Swimming, reading, model buildingV carving, sewing, and 

maintaining an aquarium 

References : Mr. John Jones, Jones Grocery Store, Newtown, Ohio 

Daily Express , Newtown, Ohio; Attention : Ms . Theresa 

Wright, Personnel Department 

Reverend Joan Green, Minister, Newtown Council of Churches 
Ms. Joyce Jacobs, YWCA Director, Newtown, Ohio 



ACTIVITY 3 



■ h Concept 

There are correct and appropriate ways to complete an employment application 
form in specific situations. Because an application form is usually an em- 
ployer's first introduction to and impression of the job seeker, filling out 
the application correctly is important. 

Description of Activity 

Students will become familiar with employment application forms by actually 
filling out a number of forms from several local companies or agencies 0 

Overall Goal 

The student will learn how to determine and identify methods of providing 
the correct information on an employment application form in a specific 
situation. 

Materials Needed* 



Copies of emplo}mient application forms from several local firms or agencies ; 
overhead projector and transparencies of one or more of those application 
forms; chalkboard and chalk; pens. 



r You will need to prepare for this activity by obtaining from local compahieV 
or agencies copies of employment application forms. Get enough copies so 
that each student can practice filling out a form and so that you can dis- 
play one (or more) as an overhead transparency. 
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Instructions for Conducting the Activity 



Introduce students to the job application form by using the overhead 
projector and transparencies of one or more of the application forms 
as sample(s) . 

Read to students the following list of suggestions when you are ex- 
plaining the information requested by or needed for the application 
form. As you read the suggestions, use the overhead transparency 
to point out *:he relevant sections on the sample application form. 

a. Fill out the application form in ink or, when possible, use a 
typewriter. t 

b. Answer every question that applies to you. If a question does 
not apply, write "NA" (Not Applicable) or draw a line through 
the space to ^how that the question has net been overlooked. 

c. Use your correct full name — first name, middle initial, and 
last name — not a nickname * 

d. Give your complete address, which should include number and 
street, city, state, and zip code; give your area code and 

t e lephbrie number t ocf , - "when "reques t e~d^ 

e. There are certain questions that should not- appear on. anjemploy-_ 
ment application form, and legally you do not have to answer 
them. The following are a few questions that you do not have 

to answer; at the same time, you may feel free to do so if you 
wish. 



(1 
(2 
(3 
(4 
(5 
(6 
(7 

(9 
(10 



What is your age? 

What, is your date of birth? 

Do you have children? If so, how many? 

What is your race? 

What church do you attend? 

Have you ever been arrested? 

Whc lives in your household? 

Do you plan to start a family in the near future? 
Do you rent or own your own home? 
What is your marital status? 



f . "Place of birth 11 means the city and state where you were born, 
not the hospital. 

g. "Job preference," "Job for which you are applying," or "Posi- 
tion desired" should be answered by filling in a specific job 
title (if known) or type of work. Do not write "Anything." 
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h. Try not to pinpoint a specific amount for "Salary expected"; 
it may be too high or too low. Giving a salary range is more 
appropriate, 

i. Recall all schools attended, dates of attendance, school sub- 
jects (major), and diplomas or degrees obtained. (It is a 
good idea to write down all this information prior to applying 
for a job.) 

j. Be prepared to list all past employment, giving dates of employ- 
ment,, name and address of employer, job title, major duties, 
wages, and reasons for leaving- This includes both part-time 
and full-time employment. (Again, it is helpful to write down 
all this information before you apply for a job.) 

k. Be prepared to list several (usually three) good references. 

You will need to obtain prior permission from those you list as 
references. Good references include a former employer, a teach- 
er who knows you well, and friends who are established in busi- 
ness • 

1. Make no spelling errors and be as neat as possible, since the 
applicat ion— f o rra- will— serve— as— an- example -of -your -work. 

3. Now post on the chalkboard key words from the preceding list of sug- 
gestions so that students can refer to them as needed. Then distrib- . 
ute to each student one of the application f o r ms_ y ou_h a ye o b tainted 
from local employers. Stress to students that although employment, 
application forms may vary in appearance, most require the same 
basic information. 

4. Finally, ask students to complete the form, and discuss any ques- 
tions they may have about filling it out. (As an alternative,, you 
might wish to have students complete the. form at home.) 



Outcome Objectives 

Short-term behavioral objective: «r 

• The student will be able to fill out and complete several sample em- 
ployment applicat ion forms correctly. 

Long-term attitudinal objective: 

• When they actually fill out job applications, students will recog- 
nize the importance of carefully and correctly stating the informa- 
tion needed. 
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Suggestions for Follow-Up/Variations 



1. After discussing the application form and reviewing the list of 
suggestions, students could obtain and fill out an application form 
from the school personnel office. 

/ 

2. Students could obtain copies of different kinds of application forms 
from several local employment agencies and fill them out. 
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ACTIVITY 4 



Concept 

There are certain behaviors that are appropriate before, during, and after 
a job interview. 

Description of Activity 

After being introduced to and becoming familiar with the term interview , the 
student, in a soliloquy, will present his or her "case" — why he or she is 
the best candidate for a managerial position — to an interviewer. 

Overall Goal 



The students will be able to determine and identify behaviors that are ap- 
propriate before, during, and after a job interview. 

Materials Needed 

Chalkboard and chalk; copies of "The Job Interview 11 (role play follows) ; 
copies of "Applicant Rating Form" (rating form follows). 

Instructions for Conducting the Activity * 

This is a two-part activity, consisting of an introductory discussion and 



Sections of this activity have been adapted from a Grady Kimbell and Ben S. 
Vineyard, Succeeding in the World of Work (Bloomington, 111.: McKnight 
Publishing Company © 1970) ; and Activities for Succeeding in the World of 
Work (Bloomington, 111.: McKnight Publishing Company © 1972) # Special 
permission has been given. by McKnight Publishing Company to use the material. 
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a role play. Try to limit the introductory discussion to 15 minutes, to 
allow time for all groups to conduct and then discuss their role plays. 
If time is still limited, you could either keep the role playing to just 
two groups or, depending on students 1 interest and enthusiasm, complete 
the role playing on the following day. 



Introducing the Activity: The Interview 



Before handing out copies of the role p JLay to the students, introduce th^ 
class to the term interview , and go ov^fH^e following points: x \ 



1. The first contact with an employer may be not only by application, 
but also by personal interview. In almost every case, an inter- 
view will take place before an applicant is hired. 

2. During the interview, the prospective employer will want to know 
about the applicant's education and work experience, why the ap- 
plicant is interested in a particular position at that company or 
agency, why the applicant believes that she or he is the best can- 
didate to fill the position, and what future career plans the ap- 
plicant may have. 



3. During the interview, the prospective employer will observe the 
applicant's appearance and behavior. Since the employer's first 
impression will be based on how the applicant ^jo ks and behaves, 
applicants will find it helpful to follow thesSkuid- lines : 



a. Dress in a fairly conservative manner, not faddishly. Clothes 
need not be expensive but should be clean and unwrinkled. 

— b, Go a lone to the interview; if possible, arrive five minutes 

early .. — : ____ 

c. If you introduce yourself to the employer (instead of the other 
way around), do so simply by stating your name and the position 
you are applying for. Speak clearly and loudly; smile and be 
friendly. If the interviewer offers his or her hand, shake it 
firmly. Stand until the interviewer asks you to sit. 

d. During the interview, show that you are interested in the com- 
pany. 

e. When the interview ends, thank the interviewer and leave. If 
the position is not offered to you at once, you may ask whether 
you will be called or if you may call bc"~k within a few days 
for the employer's decision. 

4. It is normal for almost everyone to be a little nervous the first 
few times she or he applies for a job and is interviewed. This 
nervousness is based mainly on inexperience and unfamiliar surround- 
ings. In almost every company or agency to which a person applies, 
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the environment will be unfamiliar, and not much can be done to 
prepare for that, but applicants can and should become familiar 
with interviewing situations and thus be more at ease during in- 1 
terviews. 

5. From the interview, the prospective employer will estimate how the 
applicant would perform for and fit into the company or agency. 
It is often during the interview that an employer decides whether 
or not the applicant will be hired. 

Conducting the Role Play 

Now that students havt: been introduced to the job interview, hand out copies 
of the role play. 

1. Discuss the role play with the class, making sure that the students 
understand the term soliloquy o 

2. Divide the class into groups of eight to twelve persons each, and 
have each group select a leader for discussion of the role play 
within the group. Ask the groups to decide how they will approach 
the role play, who will play the roles (the actors), and how they 
will play the roles. 

3. Distribute copies of the Applicant Rating Form and instruct stu- 
dents to fill one out following each role play. 

4. Now have the groups take turns performing their interpretations of 
the role play while the rest of the students watch. After each in- 
terpretation, lead a class discussion that focuses on the applicant 1 
attitudes and behavior during the interview, i.e., how each appli- 
cant has presented his or her "case" to the interviewer. Address - 
the following poiats: 

a. -How _did_the applicant behave? Did she or he behave appropri- 

ately? 

b. What, if anything, went wrong? Why or why not? 

c. What could the applicant have done to make a better impression 
on the interviewer? 

d. Do you think the applicant should be hired? Why or why not? 
What comments and recommendations did you note on the Applicant 
Rating Form? 

Objectives 

ShoiL L erm behavioral objective: 

• The students will be able to list and discuss behaviors that are ap- 
propriate before, during, and after a job interview, 
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Long-term attitudinal objective: 



• The student will be aware of behaviors that are appropriate befofe, 
during, and after a job interview. 

Suggestions for Follow-Up/Variations 

Ann is scheduled for the job interview first and is told that she has to 
wait for a decision until John has had his interview. After Joh^s inter- 
view is over, Ann is informed that John was chosen for the position. 

Imagine that you are Ann, knowing that you f ve had more experience than John. 
What is your reaction to the decision? What can you do about it? How would 
you appeal the decision? 
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THE JOB INTERVIEW 



Both Ann and John have been highly successful for the past two years as 
salespersons for an encyclopedia company. A position as Sales Manager, 
for which both are qualified but for which Ann has more experience, has 
been announced. An interview in which each states why she or he is the 
best candidate for the position is required* 

Imagine that you are either Ann or John and, in a soliloquy, tell how yo 
would present your "case 11 to the interviewer. 
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APPLICANT RATING FORM 



Applicant 

Above Below 

Excellent Average Average Average 

1. Appearance 

2. Maturity ' m 

3. Anticipated competence 
(based on education 

and experience) £ 

4. Interest , 

5o Attitude 



Comments 



Recommendations : 

1. Hire 

2. Do not hire (reason) 



3, No interest; suggest interview with 

4. Other (specify) 



A 
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ACTIVITY 5 



Concept 

In our society, the primary role of the male is as "breadwinner." A boy re- 
ceives more pressure and advice than a girl does to choose the "right" occupa- 
tion: one that is not "feminine" (e.g., nursing, elementary school teaching, 
secretarial work); one for which the earnings are high; and one in which he 
will be "the boss." Once employed, the man may find that his role as sole or 
primary provider prevents him from changing his occupation, even though he 
day be unhappy with, or unsuited for, that occupation. Typecasting the male 
in the one-dimensional role of breadwinner can lead to "career lock-in" and 
contribute to worker discontent. 

Description of Activity 

Through examining and discussing case studies, students will be shown how 
males in our society can become locked into careers by living up to their 
societal role as sole or primary providers. 

Overa l l Goal 

Students will understand one way in which male options can be limited by 
sex-role stereotyping ■ 



Materials Needed 

Copies of "The Breadwinner Blues," Case Studies A, B, and C (ca&e studies 
follow); copies of "Questions about the Case Studies" (questions follow). 
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Instructions for Conducting the Activity 



Prior to and During the Activity 

As an introduction to this activity, prepare opening remarks suggesting that 
the activity will give students an opportunity to look at the way sex-role 
stereotyping may handicap and limit males in their career choices. 

1. Divide the class into three groups. Give each group copies of one 
of the three case studies, and each student a copy of "Questions 
about the Case Studies, 11 

2. Appoint a leader in each group to report back to the class as a 
whole. r 

3. Now ask the groups to read their case study and reach a consensus 
on the answers to the questions." (Allow about 20 minutes for this 
part of the activity.) 

Following the Activity 

When the groups have finished their discussions, assemble the entire class. 

1. Read, or have each group leader read, the case studies aloud. 

2. Ask each group leader to report his or her group's answers to the 
questions. (Be alert to group dynamics as the students arrive at 
a consensus.) 

3. Invite class discussion of each case study and each group's answers 
to the questions. 



Outcome Objectives 

Short-term behavioral objectives: 

• Students will recognize that adult males in our society are defined 
primarily by their role as breadwinners, and that females are not 
seen as primary wage earners. 

• Students will recognize that society's expectations and pressures 
can work to keep people — especially men — locked into unsuitable 
careers and that being locked into a career can contribute to 
worker discontent. 

Long-term attitudinal objectives: 

• Students will be better able to choose creative solutions to career 
problems in their own lives. 

• Students will be better able to make career decisions based on real 
interests and abilities rather than on society's expectations. 

j 
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Suggestions for Follcw-Up/Variations 

1. Have students role play one or more of the case studies. 

2. Ask students to give examples of persons they know who may be locked 
into a job because of society f s expectations of appropriate male 

or female roles* 
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THE BREADWINNER BLUES 
Case Study A 



You are a 20-year-old man. You have just completed military service, in 
which you served as an emergency medical technician at a U.S. Air Force 
hospital.' You performed so we'll that two doctors have-coffered to help you 
enter and complete medical school. 

¥our real interests, however, lie in the area of art. You have taken many 
art courses and have earned enough money selling your finished pieces of 
jewelry, weaving, pottery, and sculpture to convince you that you could earn 
a living as an artist. You want to use your savings to buy a house large 
enough to accommodate" a studio or shop in which you could work full-time a£ 
an artist. 

Your fiancee is furious. She thinks that giving up the earnings and social 
status accorded to doctors is insane. Even though she loathes hei own job 
as a math teacher, she is willing to work until you complete medical school. 
She says that if you decide agaihst going to medical school, she will break 
the engagement. 



% 

P v. 
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THE BREADWINNER BLUES 
Case Study B 



You are a 30-year r old man who has worked in a chemical plant since graduating 
from high school* Because the pay is barely adequate for supporting your wife 
and three children, you often work overtime and occasionally moonlight as a 
TV repairer. Without a college degree, you cannot advance in your job. You 
have the interest and the ability to earn a degree in chemical engineering, 
which would guarantee you a "dream job" with your company, but you do not 
have the money to go to college. Your wife has always been a full-time home- 
maker and has no marketable job skills. To put it bluntly, you feel trapped 
by your job and by your obligation to support your family. 
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THE BREADWINNER BLUES 
Case Study C 



You are a 45-year-old man who has been working as a school superintendent 
in a small city for the past two years. Before that, you taught history at 
a high school. Although you were bored with teaching history, your job as 
school superintendent is not satisfying to you 'either, because you miss the 
daily contact with students. Perhaps because you are the oldest of a fam- 
ily of six children, you have always enjoyed working with small children:. 
Even though it would mean a cut in salary, what you really want to do is be- 
come a kindergarten teacher because you believe that children's early school 
years are important. 

Your wife is an elementary school teacher in a larger community nearby. 
You have been offered a job teaching kindergarten in a local school, but 
your wife feels you should not take the position since she has two small 
children from a previous marriage and they would be in your kindergarten 
class. She wants you to stay in your present position. 
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QUESTIONS ABOUT THE CASE STUDIES 



What seems to be the most important male role uepicted in this particular 
case study? 



father problem solver 

husband dependent/consumer 

fiance other 

wage earner 



What seems to be the most important female role? 



mother problem solver 

wife dependent /consumer 

fiancee other 

wage earner 



What social pressures are at work to keep the man "locked in" to a par- 
ticular job? 



How will the man feel if he stays in the job with which he is discontent? 



Could a full-time homemaker feel "locked in" to a domestic life-style? 



List^ three ways in which males and females can avoid "career lock-in." 
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7. What solutions would you offer for the problem presented here (how would 



you finish this story)? 



8. Using "hindsight," tell how this situation might have been avoided. 
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ACTIVITY 6 



Con cept 

Criteria for job advancement are not always the same for women and men. The 
man's traditional role as breadwinner and the woman's as wife and mother have 
caused employers to make different kinds of personnel and policy decisions 
with rcga rd to males and females. 



Description of Activity 

Students will participate in an exercise designed as a watch-it-happen dem- 
onstration of how differently we view men and women in the world of work, and 
how this limited view can affect an individual's job advancement possibilities. 

O verall Goal 

Students will become aware of the effects tiiat sex-role stereotyping can have 
on an individual's career advancement. 



Copies of M ln-Basket Exercises," Forms A and (sets of exercises foflowj; 
copies of "Tally Sheet for In-Bnsket Exercises" (tally sheet follows); chalk- 
bo.ird and chalk. 



Ijts; L ruet_i ons for Conducting the Activity 

Begin the activity by making brief introductory remarks such as the following: 
"The exercise you are about to do is one that will .help you examine how em- 
ployers look at people when it comes to hiring and /or promoting them. The 
exercise is based on a survey given to business executives across the country." 
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Now distribute the sets, of exercises as follows. Without calling special 
attention to what you are doing, give each student either Form A ojr Form B, 
and attempt to divide the sets of exercises evenly so that about half the 
class receives Form A and the other half, Form B. Students should not real- 
ize that they are receiving different sets, that is, that masculine versus 
feminine names are reversed for Forms A and B. ( Note : If students do real- 
ize that Forms A and B are different, concede the difference and instruct 
students to complete the form they were given and continue the exercise.) 

Next, ask students to complete the exercise, following its instructions, on 
an individual basis. Give students about 15 minutes for this part of the . 
activity. Then hand out copies of the tally sheet, giving one sheet to each 
student. Instruct students to fill in thsir answers on the appropriate sec- 
tion of the tally sheet. As . the tally sheets are completed, begin to tabulate 
the results on the chalkboard. 

Finally, initiate a class discussion that addresses the results of the tabu- 
lation and compares and contrasts the students 1 responses to Forms A and B. 
Do not dwell on the numbers too much; uncovering attitudes is the main pur- 
pose of the discussion. Some questions for discussion are as follows, 

1, In these memos, are there examples cf blatant sex discrimination? 

2, Are there examples of subtle cultural sex biases? 

3, Do we tend to view men and women differently in the world of work? 
If so, -how? Should we do so? Why or why not? 

Does this way of viewing people affect men's and women's potential 
for advancement? If so, how? Should it do so? Why or why not? 



Outcome Objective s 

• Students will confront their own sex biases by making a comparative 
analysis of their attitudes toward men and women in the world of 
work, 

• Students will recognize that subtle biases, as well as overt forms 

of sex discrimination, can affect an individual's career advancement. 

Suggestions for Follow-Up /Variations 

1. As a follow-up activity, students could create their own "In-Basket 
Exercises," 

2, As a variation, the exercise could be done as a small-group activ- 
ity-, -us^ing^F-om^A— far— ^one group, Form B tar_the_QthgXji Here, too, 

the groups should ndt be told that they are using different forms. 
Compare the reactions of each group during the class discussion. 
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In-Basket Exercise A 



iN-BASKET~EXERCI5ES 



Form A 



Instructions 



WAEL is a mythical radio/TV station situated in a city of 75,000 people. 



The city is the home of a large land grant university that is noted for its 
strong academic and athletic programs. Imagine that you are the General 
Manager of Station WAEL and chat you have received the following memos re- 
garding policy and personnel decisions. Respond to each memo in the spaces 
provided » 
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In-Basket Exercise A 



MEMORANDUM #1 



TO: General Manager " 

FROM: Ed Johnson, Sales Manager 

As you know, Jane Walters is employed as an advertising copywriter in this 
department. I believe that her ability to create unique advertising ap- 
proaches for clients has been one factor in our increased advertising sales 
during the period of time she T s been with us. In addition, Jane has the 
qualities and abilities necessary for promotion to the position of Adver- 
tising Account Executive, Since we are in such a rapidly growing sales 
area, I expect that we will be needing another account executive within 
the next 18 months. Jane T s husband has been offered a promotion within his 
company that would mean moving to Colorado, and the Walters are seriously 
considering leaving this area. I have tried to influence Jane to stay here. 
She has real potential for advancement to top management - here . 

I would appreciate your input on how to handle this situation. On the basis 
of your experience, what would you suggest? " 

Keep trying to persuade her to stay. 



Offer her a raise to stay. 



Find a position for her husband at this station. 
Don T t try to influence her. 
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In-Basket Exercise A 



MEMORANDUM #2 



TO: General Manager 

FROM: Jerry Carder, News Director 

Regarding our discussion about the need tc hire a new sportscaster for WAEL, 
I have located and interviewed a number of candidates for this position. 
In light of the following position description, please evaluate the resume 
below and give me your recommendation concerning this applicant* 

Position Description 

The radio/TV sportscaster has responsibility for writing and telecasting 
the sports segments of the six and ten o'clock newscasts and for the produc- 
tion of any special local sports-related telecasts,, The sportscaster does 
radio broadcasts of all university football and basketball games, both at 
homeland away. This person also acts as a sort of "social liaison" between 
the station and the university's athletics department. Tne sportscaster must 
be able to speak well and without a script. The job requires that- the person 
" chosen be able to travel about 18 days each month. 

Resume 

Name: Linda Lundquist 

Place of Birth: Indianapolis, Indiana 

Marital Status: Married; two children, aged 8 and 4 

Education: B. A. , Ohio State University, 1966 

Major: Secondary Education — English and Physical Education 
certification, with coaching endorsements in track 
and basketball and certification as an Athletic" 
Trainer 

M.A. , Iowa State University, 1971 
Maj or : Telecommunications 

Work Experience: Two years' teaching and coaching at high school level 
Three years, part-time, as on-camera weather analyst 
at Station KKJP 

\ Three x years at Station WSJB as a news copywriter and 

special events reporter 

Interviewer's Remarks 

Very knowledgeable about sports and sports personalities. Capable of doing 
~p lay-by-p!a>T~announcing • Excellent personal appearance and manner. Comes 
highly recommended. 
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In-Basket Exercise A 

MEMORANDUM #2 (continued) 

d 

Your Evaluation 

1. Applicant's suitability for the position: 
Poor 

7 

Fair 

Good 

2. Applicant T s potential effect on ratings: 
Positive 

Negative 

No effect 

3. Recommendation: 

Hire this applicant 

Keep looking — decide later 

Do not hire this applicant 
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In-Basket Exercise A 



MEMORANDUM #3 

f 

TO: General Manager 

FROM: Allen Burke, Production Manager 

This memo is a reminder that we must make a decision Soon regarding the 
possible promotion of Sue Miller to the position of Traffic Manager. She 
has been a. valuable employee of the Traffic Department for several years 
and has the background and abilities needed to be a successful Traffic Man- 
ager. In talking with Sue, I have„» found that she -is not willing to take time 
away from her husband and children in order to work the extra hours that this 
job may entail. Even though her first commitment is to her family, she feels 
confident that: she can handle this new job within regular working hours and 
not slight her family in any way. Admittedly, she has been well able to do 
this in the past, but the tasks of the Traffic Manager are more numerous 
and complex. 

Which cf these decisions would you advise? 
; Don f t promote her. 



Promote her if she will promise to commit more time to the new 
job. 

Promote her. 
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In-Basket Exercise B 



IN-BASKET EXERCISES 



Form B 



Instructions t 

WAEL is a mythical radio/TV station situated in a city of 75,000 people. 
The city is the home of a large land grant university that is noted for 
its strong academic and athletic programs. Imagine that you are the Gen 
eral Manager of Station WAEL, and that you have received the following 
memos regarding policy and personnel decisions. Respond to each memo in 
the spaces provided. 
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In-Basket Exercise B 



MEMORANDUM #1 



TO: General Manager 

FROM: Ed Johnson, Sales Manager 

As you know, Jack Walters is employed as an advertising copywriter in this 
department. I believe that his ability to create unique advertising ap- 
proaches for clients has been one factor in our increased advertising sales 
during the period of time he f s been with us. In addition y Jack hks the 
qualities and abilities necessary for promotion to the position of Adver- 
tising Account Executive. Since we are in such a rapidity growing sales 
area, I expect that we will be needing another account executive within the 
next 18 months. Jack's wife has been qJFfered a promotion within her com- 
pany that would mean moving to Colorado, and the Walters are seriously 
considering leaving this area. I have tried to influence Jack to stay here 
He has real potential for advancement to top management here. 

I would appreciate your input on how to handle this situation. On the basi 
of your experience, what would you suggest? 

Keep on trying to persuade him to stay, 

Offer him a raise to stay. 



Find a position for his wife at this station* 
Don't try to influence him. 
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-Basket Exercise B 



MEMORANDUM #2 

TO: General Manager 

FROM: Jerry Carder, News Director 

Regarding our discussion about the need to hire a new sportscaster for WAEL, 
I have located and interviewed a number of candidates for this position. 
In light of the following position description, please evaluate the resume 
below and give me your recommendation concerning this applicant. 

Position Description 

The radio/TV sportscaster has responsibility for writing and telecasting the 
sports segments of the six and ten o f clock newscasts and for the production 
of any special local sports-related telecasts. The sportscaster does radio 
broadcasts of all university fodtball and basketball gjmes, both at home 
and away. This person also acts as a sort of "social liaison" betweenthe 
station and the university 1 s athletics department. The sportscaster must 
be able to speak well and without a script. The job requires that the 
person chosen be able to travel about 18 days each month. 

Resume 

Name: Larry Lundquist 

Place of Birth: Indianapolis, Indiana 

Marital Status: Married; two children, aged 8 ar*d 4 

Education: B.A. , Ohio University, 1966 
0 Major: Secondary Education — English and Physical r -ucation 

certification, with coaching endorsements in 
track and basketball and certification as an 
Athletic Trainer 
M.A. , Iowa State University, 197.1 
Major: Telecommunications 

Work Experience: Two years 1 teaching and coaching at high school level 
Three years, part-time, at; on-camera weather analyst. _ 

at Station KKJF 
Three years at Station WSJB as a nevs copywriter and 
special events reporter 



Interviewer 1 s Remarks 

Very knowledgeable about sports and sports personalities. Capable of doing 
play-by-play announcing. . Excellent personal appearance and manner. Comes 
highly recommended. 
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In-Basket Exercise B 



MEMORANDUM #2 (continued) 

l 

Your Evaluation 

1, Applicant's suitability for the position: 
Poor 

Fair 

Good 

2, Applicant's potential effect on ratings: 
Positive 

Negative 

No effect 

3, Recommendation: 

Hire this applicant 

Keep looking — decide later 

Do not hire this applicant 
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In-Basket Exercise B 



0 



MEMORANDUM //3 



TO: 



General Manager 



FROM: Allen Burke, Production Manager 

This memo is a reminder _that we must make a decision soon regarding the 
possible promotion of Steve Miller to the position of Traffic Manager. 
He has been a valuable employee of the Traffic Department for several 
years and has the background and abilities needed to be a successful 
Traffic Manager. In talking with Steve, I have found that he is not will- 
ing to take time away from his wife and children in order to work the extra 
hours that this job may entail. Even though his first commitment is to 
his family, he feels confident that he can handle this new job within 
regular working hours and not slight his family in any way. Admittedly, 
he has been well able to do this in the pasu, but the tasks of the Traffic 
Manager are more numerous and complex. 

Which of these decisions would you advise? 



Don't promote him. 



Promote him if he will promise to commit more time to the new 



job. 



Promote him. 





38 



TALLY SHEET FDR IN-BASKET EXERCISES 



MEMORANDUM #1 



Fo rm A: Jane 

Persuade her to stay, 

Offer her a raise to stay. 

Find a position for her 

husband at this station. 
Don't try to influence her. 



Form B; Jack 

Persuade him to stay. 

Offer him a raise to stay. 

Find a position for his wife 

at this station. 
Don't try to influence him. 



MEMORANDUM #2 



Form A: Linda 

1. Applicant's suitability 
for the position: 

Poor Fair Good 



2. Applicant's potential effect 
on ratings: 

Positive 



Negative 
No effect 



3. Recommendation: 

Hire this applicant 

Keep looking~decide later 

Don't hire this applicant 



Form B: Larry 

1. Applicant's suitability for 
the position: 

Poor Fair Good 



2. Applicant's potential effect 
on ratings: 

Positive 



^Negative 
No effect 



3. Recommendation: 

Hire this applicant 

Keep looking — decide later 

Don't hire this applicant 



MEMORANDUM #3 



Form A: Sue 

Don't promote her. 

Promote her if she will prom- 
ise to commit more time to 
the now job. 
Promote her. 



Form B: Steve 

Don't promote him. 

Promote him if he will prom- 
ise to commit more time to 
the new job. 
Promote him. 
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ACTIVITY 7 ,» 



Concep t 

When people choose to pursue careers for which they are suited but which 
are also considered nontradit ional (i.e., are normally held by members of 
the -Opposite sex), there are a great iaany societal pressures they have to 
face. Some people may change their minds about continuing with the non- 
traditional career because the pressures are too great. 



Description of Activity 

Students will read a story about a person in a nontradit ional career and 
the: analyze the story for sex-biased or sex-discriminatory events. 



Overall Goal 

Students will begin to recognize and be able to describe job actions that 
constitute sex-biased or sex-discriminatory acts. 



Materials Needed 

Copies of "Sally's Storv" (story follows). 
Instructions for Conducting the Activity 

Hand out copies of "Sally's Story 51 to the class and allow students ten min- 
utes to read it. When students have finished, have them examine each of 
Sally's obstacles in sequence and determine the following: 

1. Instances in which sex-role stereotyping or actual sex discrimina- 
tion occurred. 

2. How an "obstacle" might not have occurred, had Sally been a male. 

4i 45 



When the discussion concludes, ask the class to vote on how "real" they 
thought Sally's situation was. 



O utcome Objectives 



Short-term behavioral objective: 

• Students will be able to list and describe, to the satisfaction of 
the instructor, the series of obstacles that Sally met and how those 
obstacles occurred because of sex-biased perceptions. 

Long-term attitudinal objective: s ^ 

• When faced with career decisions, the student will recognize the 
obstacles he or she may have to overcome in making a nontraditional 
career choice. 



Suggestions for Follow-Up /Variations 

Invite a person who is employed in a nontraditional job to visit the class 
and describe her or his own particular problems in being accepted in the 
job. Invite the class to ask questions that compare and contrast "Sally's 
Story" with the experiences of the guest. 
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SALLY'S STORY 



Sally is a bright, energetic young woman of 20 who is athletic and in good 
health, and who grev; up in a family in which her father was a fireman. From 
the time she was a child, Sally thrilled to the stories her father told her 
about being a fireman, and she was often allowed to visit the fire station, 
climb in the trucks (sometimes even go for a ride), and listen to the calls 
and alarms. People laughed at Sally when, as a little girl, she said she 
wanted to be a fireman when she grew up. 

However, Sally persisted and never wavered from her goal of becoming a fire- 
man. Graduating from high school at a time when "women's lib" and "equal 
opportunity employment" were common slogans, and even job titles were changed 
so that fireman was now called fire fighter , Sally was sure that the time 
was right for her to become a fire fighter. But she was in for more than 
one shock when she attempted to train and become employed as a fire fighter. 
Here are a. few of the obstacles Sally encountered when she attempted to ful- 
fill her career goal. 

• Upon first applying to the fire department's training academy, 
Sally filled out an application form and waited to learn whether 
or not she had been accepted. After a month passed and she had 
received no word, she called the academy, only to learn that some- 
how her application had been "lost." She needed to reapply. 

• After filling out the forms a second time, Sally was notified via 
a form letter that there were no openings at the time but that 
her application would be kept on file. 

• Because of her father's contacts, Sally happened to learn that 
even though she had been told there were no vacancies in the fire 
department, in fact several men had recently been hired to begin 
the training program. When Sally inquired why she had not been 
hired, she was told that the men had "better qualifications." 

• Upon checking tKe physical and educational requirements advertised 
for the position of fire fighter, Sally found that she qualified 
on all points to be accepted for the training program and, armed 
with this information, used it to bring a formal job discrimina- 
tion suit, based on sex discrimination, against the city. . 

• Only upon Sally's winning the suit was the fire department ordered 
to hire her, and the fire department did so reluctantly. 

• Because she was the first woman trainee in the department, Sally 
was an object of curiosity and ridicule to the male trainees she 
worked with at the academy. Mostly they seemed to resent her, 

and often asked her what she was trying to prove. They kept watch- 
ing her in training, waiting for her to make a mistake or fail 
a physical exercise. 
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• Though under great pressure Lecause of her "fishbowl" existence, 
Sally did not fail, and by graduation, she had earned the respect 
of several of the male trainees, who congratulated her for com- 
pleting training, 

• If Sally thought she was finally winning acceptance, however, she 
soon found out that her problems were just beginning. When she 
was assigned to a local fire station, she was again subjected to 
the same routine of ridicule and curiosity that she had endured 
during training. Several of the men made covert sexual advances 
to her. Other male co-workers who did seem to accept her none- 
theless treated her overprotect ively , trying to keep her from the 
"front lines" in" dangerous situations, and at the same time ex- 
pected her to make coffee, sew buttons on their shirts, and clean 
the bathroom in the station. 

• Totally unanticipated by Sally was the number of "hate calls" she 
began to receive as news of her job spread in the community. Sev- 
eral wives of fire fighters called her, threatening physical vio- 
lence; other people called to tell her she was "sick" or sent her 
nasty and threatening letters. 

When last contacted, Sally was still working for the fire department, proving 
that she could indeed be an excellent fire fighter. 
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u antra 5 
Decision 



ACTIVITY 8 



Concept 

Individuals need to define their own values system within a work situation. 
Personal values can sometimes conflict with work requirements and opportu- 
nities for advancement. 



{r Description of Activity 

Students will be asked to analyze a hypothetical work situation, determine 
what could be done about the conflict of values presented, and discuss the 
potential outcomes. 

Overall Goal 

Students will realize that personal values can conflict with work require- 
ments and opportunities for advancement and that at times these values con- 
flicts can be compounded by the race and/or sex of the individual involved. 

Materials Needed — 

Copies of "Juanita's Decision" (story follows); chalkboard and chalk. 

Instructions for Conducting the Activity 

Hand out copies of "Juanita's Decision" and ask the class to read it. While 

students are reading, post on the chalkboard the questions listed below. 

Then divide the class into two sides, one of which thinks Juanita ought to 

quit, the other of which thinks Juanita ought to stay. Appoint a group re- 
corder for each group. Then have the groups discuss, and the recorders 
report, the students 1 responses to these questions: 
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1. What is the basis of Juanita's conflict — that isj'what is she really 
being asked to do? 

2 jt > What basic issues are involved in her decision? 

3. If Juanita decides to agree to the request, what do you think willX^ 
happen? 

4. If Juanita decides to refuse the request, what do you think will 
happen? — - • - - 

5. What are the reasons for your decision regarding what Juanita should 
do? 



Outcome Objectives 

Short-term behavioral objective: 

• Students will be able to describe, tc the satisfaction of the instruc- 
tor, one or more examples of how personal values can sometimes con- 
flict with work requirements or opportunities for advancement. 

Long-term attitudinal objective: 

• In an actual work situation, students will be able to recognize when 
a work requirement might conflict with a personal value. 

Suggestions for Follow-Up/Variat ions 

Have the students role play the situation, including their suggested outcomes. 
Ask the students to determine and/or role play how the situation and outcomes 
might be different if Juanita were (a) a white female, (b) a minority male, 
or (c) a white male. 
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JUANITA 1 S DECISION 



Juanita is a 19-year-old female who is also a member of a racial minority 
group. In the city where she lives and works, about 20 percent of the pop- 
ulation belongs to that minority group. Juanita is above average in intel- 
ligence, a hard worker, and, because of her outgoing personality, very well 
known within her community. She has* a specialized degree in secretarial and 
^office skills and was recently hired as Office Manager at one of the more 
prestigious public relations firms in the city. Juanita was both pleased 
and surprised at getting the job, as she assumed that new employees normally 
began as secretaries and worked their way up to Office Manager. ? 

After Juanita had been on the job for about six weeks, she was called into 
the Assistant Director r s office and asked if she would be willing to help 
the firm out with a problem. As Juanita listened, the Assistant Director 
explained that the company was trying to land -a large contract with ; food 
service firm that "specializes in catering to your people. 11 The Assistant 
Director further explained to Juanita that they had been trying to win a 
contract with the food service company for quite some time and felt sure 
that if Juanita came along to the next negotiations and "put in a few good 
words, 11 her reputation would be enough to cement the deal. 

Juanita was both surprised by and suspicious of the request, coming as unex- 
pectedly as it did, and being that it was a request to do something outside 
her normal job requirements* However, Juanita liked working for her employer, 
knew that indeed they did fine work, and finally decided that it would be in 
her best interests to be a helpful and cooperative employee. Therefore, 
Juanita attended the next negotiations and helped win the contract for her 
fir.n. 

After the contract had been signed, Juanita returned to her normal duties 
and did not hear much more about how the contract was going unless she made 
a point of inquiring. Generally, she was told that things were "just fine," 
but was never given much specific information. This irritated Juanita, 
since she felt that she had played a large part in winning the contract and 
therefore had a personal interest in it. She mentioned the situation to 
other employees in the office and was told that specific management of con- 
tracts was "up to the professionals." 



Then, about two months r. f ter the contract h ad been "sighed , J uatil t a~was again 
called into the Assistant Director's office. This time the Assistant Direc- 
tor explained to Juanita that her help in landing the food service contract 
had been so valuable that they wanted her help again — this time to land a 
contract with a clothing store that "specializes in styles frequently worn 
by people of your race." The Assistant Director told Juanita that if she 
continued to succeed in persuading clients to contract with the firm, chances 
were that she might be promoted to a paraprof essional position in the firm 
and receive a salary increase commensurate with the promotion. 
i 

What do you think Juanita should do? 



A 




ACTIVITY 9 



Concept 

One cause of worker alienation can be underutilization .of an individual's 
talent within an organization. The problem of lack* of awareness of individ- 
ual talents can be compounded by prejudicial attitudes toward or stereotyping 
of individuals in the workplace. This activity deals with the concept of 
worker alienation compounded by racial prejudice. 

Description of Activity 

The students will be given a case study of minority female who is under- 
utilized in the workplace and will be asked to analyze the reasons for the 
under ut ilizat ion. 

Overall Goal 

Students will begin to understand the concept of worker alienation, as well 
a§ learn to recognize some of its causes. 

Materials Needed 

Copies of M Estelle: A Case Study" (case study follows); chalkboard and chalk. 



Instructions for Conducting the Activity 

Hand out copies of ,f Estelle: A Case Study 11 and allow the students five min- 
utes to read it. When they have finished, start a discussion session center- 
ing on the following topics: 
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1. Why do you think Estelle hasn T t been given. worW*equal to her job 
title? * , 4 

2. "If you were Estelle, how would you feel about the situation? 

3. If you were Estelle, what would you do — quit? Complain? Take 
some other action? 

4. Do you think that the company Estelle works for has made an econom- 
ically wise decision -in its attitudes toward her and its treatment 
of her? * - 

Now, define prejudice and stereotyping for v students and ask them to analyze 
the kinds of prejudice and stereotyping that are present in the case study. 
Define worker alienation and ask students what they think might happen to 
Estelle f s attitudes if she decided to stay with the company and her present 
circumstances did not change. As you discuss these point^wjLth students, 
write the terms prejudice , stereotyping , and worker alienation -on the board 
and list under each term the circumstances in the case study .that fit"" each „ 
of those categories . 9 

Outcome Objectives 

Short-term behavioral objective: 

Students will be able to define, to the satisfaction of the instruc- 
tor, the terms prejudice, stereotyping , -and worker alienation and 
list examples of each and tell how they can be' harmful . to both an 
individual and an organization. c 

Long-term attitudinal objective: 

• When students are confronted with a situation involving worker aliena- 
tion, either her or his own or that of someone else within an organi- 
zation, students will be able to recognize the problem and begin to 
analyze its causes and possible solutions. 

1 J . 

\ 

Suggestions for Follow-Up/Variations 

\ 

1. Have the students role play possible outcomes of Estelle f s situa- 
tion: (a) Estelle remains in her present situation and becomes 
very embittered,* (b) Estelle quits without giving management an 
explanation of why she is dissatisfied, or (c) Estelle decides to 
go to her manager and explain the situation and her frustration. 

2. Ask the students to think of other examples of worker alienation 
and some of the reasons that contribute to it. "Have students create 
their own role plays and present their, to the rest of the class. 
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ESTELLE: A CASE STUDY 



Estelle, who is a member of a racial minority group, is a hard worker. .Since 
graduating from high school five years ago, Estelle has worked in positions 
that utilize her clerical skills, and each job change has brought increased 
levels of responsibility. 

Until her latest job offer, Estelle has worked in firms that employ only 
members of her minority group, and she is currently holding the position of 
office manager in such a firm, Estelle, who would -like to continue her pro- 
fessional growth, reads about and applies for a position as an administrative 
assistant in a large insurance fijtrm that mainly employs white people. When 
she mentions this to her friends, they are angry and point out to her that 
she might get more money in the new job, but that she would be "used,". 
"You might -get more money, but all they want you for is window dressing," . 
Estelle tries to explain to her friends that this wouldn't really be true 
and that she would expect to work as hard as any other employee in the com- 
pany. 

Estelle does get the job. However, she cannot help noticing that after a 
month with the firm, all she has been given to do is typing and she has no 
administrative responsibilities. On the other hand, she has a large desk 
riear the front door, where visitors cannot help but notice her when they 
^come Agi and read her nam^plate, which says "Administrative Assistant." Her 
co-workers are very aware of the disparity/between''Estelle l s title and her 
work load. They are resentful and stay awky from her. 

Both ttie lack of responsibility in' her new job and her co-workers' resentment 
cause 'Estelle to dislike her job and feel very alienated, 
ft 
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Sliaron 8e Geoige: 
CJareer Counseling 



ACTIVITY 10 



Concept 



Educat ior^and training are important phases in career development. 
Desc r iption of Activit y 

After reading about a situation that focuses on career counseling, the stu- 
dents will role play one of four respor. es . 

Overall Goal 

The students v;ill be able to identify the roles of education and training 
in career development. 

\ Materials Needed 



Copies of "Sharon and -George: Career Counseling 11 (role play follows). 

Instructions for Conducting the Activity * 

1. Divide the class into four groups and hand out a copy of the role 



* Adapted from Sexism in Education (Minneapolis: The Emma Willard Task Force 
on Education, 1971) , p. 38. 



play to each group. 
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2. Have each group choose one of the four options (A, B, C, or D) to 
role play. Make sure that each group chooses a different option 
to role play. 

3. Ask each group to select a leader for discussion of the role play 
within the group. Have the group members then decide how they 
will approach the role play, who will play the roles (the- actors) , 
and how they will play the roles. 

4. Now have the groups take turns performing each role play, while 
the rest of the students watch. 

5. After each role play, lead a short discussion that focuses on the 
following: 

a. How did the group decide to interpret the roles? For example, 
was the male (the counselor) dominant? Was the female (Sharon) 
acting in "typically female" fashion? Or was she more asser- 
tive or even aggressive? 

b. What role did the counselor play in his discussion with Sharon 
about her future career plans — especially in discussing educa- 
tion and training? Was that role different for Sharon from 
what it was for George? If so, how? Why? 

c. What roles do students think education and training might play 
in preparing Sharon and George for their future careers? 

d. If Sharon reached a decision, how and why did she reach that 
decision? How might the counselor's advice on education and 
training have affected Sharon's decision? George's decision? 



Outcome Objectives 



Short-term behavioral objective: 



• The student will be able to define the roles of education and train- 
ing in career development and explain how education and training 
affect career decisions and choices. 

Long-term attitudinal objective: 

• The student will be aware that education and training are important 
phases in career development and should be important considerations 
in making career plans. 
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SHARON AND GEORGE: CAREER COUNSELING 



Instructions : Read the situation described below. Then choose one of the 
■j options listed — A, B, C, or D — and role play the meeting 

• between Sharon and her counselor accordingly. 

Sharon and George are seniors in high school and are starting to think 
seriously about their plans for the future. They have done equally well in 
school, and each is especially interested in math. 

George goes in to see his counselor. The counselor, who is a male, is pleased 
with George's record and promises to help him find a good college. The coun- 
selor sees to it that George takes the proper achievement tests and he writes 
letters of recommendation. George applies to five schools, is accepted by 
three, and decides to attend a small liberal arts college that has an excel- 
lent math curriculum. 



Sharon goes in to discuss her plans for the future and sees the same coun- 
selor. His advice to Sharon is: 

A. With her strong interest in math, Sharon would be a good bookkeeper. 

B. Teaching is a good job for a woman because she can find work wher- 
ever her husband is located, she can go back into teaching when 
the children are grown, and she will always have something to fall 
back on if her husband dies. 

C. If Sharon really wants to go to college, she should go to (the local 
college) because it's close to home, but if she can think of some 
other college she f d rather attend, she should apply there. 

D. He will help her choose five colleges that are strong in math, tell 
her what tests she needs and when the deadlines are, and offer to 
write letters of recommendation. 
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ACTIVITY 11 



Concept 



Peer groups expect certain sex-role-stereotyped behaviors and attitudes 
from individual members, and these expectations may limit personal develop- 
ment. 



Description of Activity 

Over two days, students will first explore the attitudes and behaviors ex- 
pected by peer groups and then, after reading about a situation involving 
a relationship between two people, Charlotte and Arnold, will role play 
various responses to the situation. 



Overall Goal 

The students will be able to recognize that conforming to sex-biased behaviors 
and attitudes expected by a peer group may limit personal development. 



Materials Needed 

Chalkboard and chalk; copies of "Charlotte and Arnold: Hale-Female Relation- 
ships 11 (role play follows). 



Instructions for Conducting the Activity * 

Conduct this activity over two days. On the first day, explore with students 
the behaviors and attitudes expected of people by peer groups, and on the 



^Adapted from Sexism in Education (Minneapolis: The Emma Willard Task Force 
on Education, 1971), p. 39. 
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second day have the students do the role play, which further examines those 
behaviors and attitudes. 



First Day 

1. With students, determine some categories of behaviors and attitudes, 
and write them on the chalkboard (examples might be in school, on a 
date, at home, at a sports event, in a group activity, if married). 
Then have students brainstorm what behaviors and attitudes they ex- 
pect from one another according to those categories, and list stu- 
dents 1 responses on the board. 

2. Now ask students to sort out which behaviors and attitudes are ex- 
pected of the males and which of the females. Ask: 

a. Are these behaviors and attitudes sex-role stereotyped? 

b. Which are sex biased? Which are traditional? Which are non- 
traditional? 

3. With students, make a separate list of those behaviors and attitudes 
that are expected of both males and females and that are not sex- 
role stereotyped and/or neutral* 

4. Next, hsve students add to that list those behaviors and attitudes 
that are sex-role stereotyped and traditional and that they may 
now want to change. Have students discuss why they might now want 
to change those behaviors and attitudes. 

5. With students, make a final list of those behaviors and attitudes 
that are expected of both males and females and are expected by 
peer groups. Ask students whether this new list is free of sex 
bias. 

Second Day 

1. Divide the class into three groups and hand out a copy of the role 
play to each group. 

2. Have each group choose one of the sets of options (A, B, or C) to 
role play. Groups should choose separate sets of options so that 
one group role plays A for Arnold and Charlotte, one role plays B 
for both characters, and one role plays C for both characters. 

3. Have each group select a leader for discussion of the role play 
within the group. Ask the group members to decide how they will 
approach the role play, who will play the roles (the actors), and 
how they will play the roles. 

4. Now have the groups take turns performing each role play while the 
rest of the students watch. 
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5. After each role play, lead a short class discussion, focusing on 
the following points and using the information from the previous 
day's discussion: 

a. How did Arnold's behaviors and attitudes affect Charlotte's 
behaviors and attitudes, and vice versa? Was Arnold aggressive? 
Was Charlotte defensive? Or was she assertive? 

b. What behaviors and attitudes were expected of Charlotte when 
Arnold reacted as he did in that situation? 

c. Were Charlotte's actual behaviors and attitudes in response 
to those of Arnold different from the behaviors and attitudes 
expected of her by her peer group? Which behaviors and atti- 
tudes were sex-role stereotyped? Which were traditional? 
Which were nontraditional? How did actual versus expected be- 
haviors and attitudes compare? 



Outcome Objectives 

Short-term behavioral objective: 

• The students will be able to identify and describe behaviors and 
attitudes expected by peer groups. 

Long-term attitudinal objective: 

• The students will be aware of the behaviors and attitudes expected 
by peer groups, but will be able to move beyond those expectations 
when personal development appears to be threatened by compliance 
with the peer group. 
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CHARLOTTE AND ARNOLD: MALE-FEMALE RELATIONSHIPS 



Instructions : Read the following situation and choose one of the options 
listed — A, B, or C — for each character. Choose correspond- 
ing options for both characters; for example, if you choose 
option B for Arnold, choose option B for Charlotte, too. 
Then role play a conversation between Charlotte and Arnold 
based upon the bahaviors and attitudes you have selected. 

Charlotte and Arnold are both sophomore physics majors at State College. 
They get to know each other in a lab class and start dating. Although they 
seem to be about equally matched as far as intelligence goes, during one 
quarter Charlotte has a higher grade point average. 

How does Arnold react to this situation? 

A. He is on edge and shows hostility whenever the subject of Charlotte's 
class work comes up. 

B. He comes right out and says that it's not right for a girl to compete 
with her boyfriend. 

C. He feels a little uncomfortable about going with a girl who sometimes 
gets better grades than he, but he realizes that he and Charlotte 
are two separate individuals and that she is entitled to work at 

her own pace, regardless of what he does. 

How does Charlotte react to the situation? 

A. She never talks to Arnold about class work, even though she would 
like to and would value his opinion. 

B. She teases him about his opinion of females, explaining (somewhat 
hostilely) that girls are naturally smarter than boys. 

C. She points out that they both have strengths and weaknesses and 
that he has "beaten" her in other classes, but that their greatest 
strength n as a couple 11 is their intellectual balance and mutual 
interests • 
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ACTIVITY 12 



C oncept 

Peop I u shot ilil rlu uvs e jobs based upon their abilities and interests, rather 
than upon their sex. Providing students with the opportunity to talk with 
people who work in nontradit ion a I jobs will help teach this concept. 



De scription of Activity 

I'sing a game format similar to that of "Twenty Questions," and through group 
discussion and follow-up, students will be exposed to a nontradit ional role 
model who visits the classroom as a mystery guest. 



Overall Coal 

The students will be provided with an 
that most job*-; can be done by men and 



encounter that reinforces the idea 
women alike. 



Materials Needed 

None, but note that you will need to prepare for this activity by arranging 
for someone who represents a nontradit ional occupation to visit the class 
as a mystery guest (see instruct ions below). 



L? ■ ' L l motio ns for Conducting the Activity 
Prior to the Activity 

For this activity, you will need to recruit a mystery guest: an individual 
working in a nont r ad i t ional occupation (such as a female miner or a male 
secretary). The mystery guest will be quizzed by the class regarding her 
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or his occupation, and although the person recruited should be someone who 
is working in a nontraditional occupation, the students should not be told 
that fact — let them discover it in the course of the questioning. (It is 
possible that at the end of the game students will be completely off the 
track; if such is the case, use that fact as the starting point for dis- 
cussion.) 

Finding the best person(s) may take some telephone detective work. Possible 
sources of information are: 

• Personal acquaintances (colleagues, friends, relatives, neighbors) 

• oonnel managers from local business and industry 

• Chamber of Commerce 

• State employment service (job service) counselors 

• Placement offices at postsecondary institutions 

• Women's groups (National Organization for Women, National Women's 
Political Caucus, American Association of University Women, League 
of Women Voters) 

• Affirmative action officers from local business and industry 

• Union officials 

• State commission on the status of women 

• State consultant for nonsexist curriculum 

• Professional associations and organizations 

Day of the Activity 

Before the mystery guest arrives, explain to the students that they will be 
attempting to discover the occupation of the mystery guest, and that they 
will be using a quest ion-and-answer approach that has the following "rules": 

1. There will be a ten-minute period for questioning. 

2. All questions must be asked in such a way that they can be answered 
only by yes or no. 

3. Students will take turns asking questions. 

4. Questions must be specifically about the guest's work situation, 
for example, "Do you work in an office?" 

5. Guessing a specific job title is not allowed (e.g., "Are you a 
nurse?") and any student who mentions a job title will be disqual- 
ified from further play. 

6. At the end of ten minutes, each student will write down her or his 
guess as to the occupation (job title) of the guest. 
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Prior to playing the game, take the time to set the stage. Before the guest 
arrives, hold a practice session in which you take the role of the guest 
(think of an occupation other than your own and let the class try to guess 
your occupation) . This rehearsal will give students a chance, to practice 
asking questions using the yes-or-no format and will familiarize them with 
the rules of the game so that no embarrassing flubs occur once the guest 
arrives and the game begins. 

At the heart of this activity, of course, is the open discussion following 
the game. At the end of the game, open the discussion session by asking 
the students whether or not the sex and physical appearance of the guest in- 
fluenced their questions, and invite students to ask any questions they wish 
about the visitor's job. If they have been startled enough by the appearance 
of a "lady welder" or whomever, they should be eager to ask questions. You 
can set the climate for open discussion by indicating that the visitor is 
willing to discuss various aspects of being employed in a nontraditional job. 

Out c ome Objectives 

Short-term behavioral objective: 

• Using a question method, stv.^nts will identify (a) a worker's occu- 
pation, (b) the career area (occupational cluster or clusters) to 
which that job belongs, (c) tasks that are associated with that job, 
and (d) attitudes and behaviors that are associated with that job. 

Long-term attitudinal objective: 

• By building on this encounter, students will widen their career options 
through the realization that there are very few jobs that must be 
performed by either males or females but not by both. 

Suggestions for Fol.low-Up/Variations 

1. As an option, you might offer prizes to the winners (that is, to 
the students who correctly guess the occupation of the r»iv«-*ery 
guest) to give the players a stake in the game. Fast-fooc chains, 
for example, are often willing to donate merchandise coupon- as u 
promotional strategy; such coupons could bt. awarded to the ruder:* 
winners. ^ 

2. You could repeat the activity on a regular basis. If you dc , be 
sure that not all of the mystery guests you invite represent: non- 
traditional occupations. 
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3. As a variation, students could simulate the activity by taking turns 
as the mystery guest in a series of role plays. 

4. If there are in your community many persons who could serve as non- 
traditional role models, the class might want to organize for other 
students a career fair at which all the resource persons are non- 
traditional workers. 

5. As a class project, students could compile a "resource book of 
nontraditional workers" for use by other teachers. 
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ACTIVITY 13 



Un« : c rticudes and behaviors in the workplace can result in job 



Dasct j pr lou yf Activity 

Students will read and discuss a story that deals with unacceptable be ors 
in the workplace for which the offending individual is eventually fire . 

Ov erall Opal 

Students will begin to understand that in every work situation there are 
certain minimum rules and requirements that need to be obeyed. If individ- 
uals continually and repeatedly violate rules and policies, they may find 
themselves dismissed from their jobs. 



Materials Needed 

Copies of "I Don f t Love Lucy" (story follows). 
Instructions for Conducting the Activity 

Explain to the class that you are going to be discussing the concept of be- 
haviors and attitudes in the workplace and analyzing examples of unaccept- 
able behaviors and their consequences. Then hand out copies of "I Don't 
Love Lucy." Allow students five minutes to read the story. Then organize 
a discussion centering on the following questions: 
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1. What is Lucy doing wrong? 

2. What is the specific objection tc each of the behaviors listed in 
the story? 

3. Do you think Lucy was treated fairly by the company? 

4. How do you think Lucy's past behaviors may have affected the way 
she was dealt with after she made the call to Hawaii? 

5. I£, you were Lucy, what do you think you might have learned from 
this situation? 

Outcome- Objectives 

Short-term behavioral objective: 

• Students will define and list, to the satisfaction of the instruc- 
tor, examples of unacceptable attitudes and behaviors in specific 
work situations. 

Long-term attitudinal objective: 

• Upon being informed of, or recognizing, an unacceptable work behav- 
ior, the student will be aware of the possible consequences if the 
behavior is not corrected • 



Suggestions for Follow-Up /Variations 

1. Ask the students to change the ending of the story so that Lucy is 
given one more chance. Ask students to discuss verbally or to role 
play the changes in behaviors and attitudes that Lucy is going to 
have to make in order to retain her job. 

2. Ask students first to think of other situations in which individual 
could be fired for unacceptable behavior in the workplace and then 
to role play several of those situations. 



G7 



I DON 1 T LOVE LUCY 



Lucy is the switchboard operator for a large law firm. She is responsible 
for answering all incoming calls on 12 different lines and for placing w 
long-distance conference calls. She is required to work from 8:30 a.m. to 
5:00 p.m., with an hour off for lunch, during which time an automatic re- 
cording device takes messages of incoming calls. When Lucy returns from 
lunch, she is required to infprm the firm f s other employees cf any messages 
or calls they received over the noon hour. 

Lucy applied for the position because, a3 she explained to the interviewer, 
"I love talking to people." Unfortunately, individuals in the firm are 
beginning to find out just how much Lucy likes to talk. Here are a few ex- 
amples of things Lucy has been caught doing at work: 

• Using the outbound WATS line to place personal calls to her friends 
in other states 

• Making numerous personal call? to family and friends in the city to 
gossip about people in the office v 

• Allowing incoming calls to ring as many as ten times because she 
is making a personal call and doesn f t like to be interrupted 

• Forgetting to write down the calls that come in over the noon hour 
and forgetting to tell people, about them until late in the day 

© Taking long lunch hours and often calling in sick 

After three months on the job, Lucy is summoned by her supervisor, who tells 
Lucy that if she does not correct her behavior, she will be dismissed. Lucy 
promises that she will no longer allow her personal life to interfere with 
lier job and begins to do better. However, one. evening a lawyer who is 
working late discovers that Lucy has returned to the office and is using 
the WATS line to talk with a friend in Hawaii. The lawyer reports the 
incident to Lucy's supervisor, and the next morning Lucy is dismissed from 
the law firm. . 
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ACTIVITY 14 
Concept 

There are times during an interview situation when an individual can be 
placed at a disadvantage because of an unfair and/or illegal practice by 
the firm to which the individual is applying for a job. 

D escription of Activity 

Students will be introduced to a potential Title VII violation by means of 
a simulated job interview. 

Overall Goal 

Students will begin to 
during a job interview 
tect people from forms 

Materials Needed 

Copies of "A Job Interview at River Plastics Corporation 1 ' and of "Summary of 
Title VII 11 (situation and summary follow); chalkboard and chalk. 




recognize possible instances of bias that could occur 
and will learn about federal laws designed to pro- 
of discrimination in employment. 



Instr uctions for Co * . ducting the Activity * 

Note : This activity can be introduced in one of two ways. Choose one of the 
options below — either Step 1 or Step 2 — and then proceed with the activity 
as outlined for Steps 3 and 4. 



; A variation of this activity, designed for use with trainers, can be found 
in the Teacher T s Handbook (Session 2) . 

0 
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Distribute to each student a copy of "A Job Interview at River 
Plastics Corporation,!" and instruct the class to read about the 
situation* 

As an alternative, arrange to have three students role play the 
situation for the rest of the class. To do this, select three 
students to ao the role play, give each a copy 'of the situation, 
and try to give the players some advance time to practice (for 
example, after school, early in the morning, or during noon hour 
or study hall). Then, when the class period begins, hand out only 
the first page of "A Job Interview at River Plastics Corporation" 
(page 75, containing the employment application form), and h#.vs 
the players enact the situation. 

Now lead a discussion that addresses the questions below. To 'i'.*!.lp 
guide the discussion, refer to the page listing the correct an- 
swers ("Responses to Interview at River Plastics," page 7h) 9 A*lch 
is included for your convenience. 

a. Was the situation in which Ann was placed unfair to her? L~ 
so, how or why was it unfair? 

b. Do you think the situation was i~ any way illegal? If so, 
what, specifically, was the viol, ion of the law? 

c. Is the'fe^ajiy thing wrong with the job application form Ann was 
give^ to complete? 

d. Were ariy of the questions illegal? If so, which questions? 

i / 
i 

e. If youhtfere Mrs* Jamison, wliat would you advise Ann to do and 
what faq^ ors would you consider about Ann prior to advising her? 

f . If you were Ann, what do you think you would do? Why? 

\ 

\ 

g. Do you think there is any way uhat Ann could get Mr. Raines to 
change his mind about hiring her for the Bookkeeper II posi- 
tion? If so, what would you have Ann say to him? 

h. What are the possible outcomes of this situation? 

\ 
\ 

i. Are there afty laws Ann should know about that apply to her 
situation? \ 

\ 

Upon completion or the discussion, hand out copies of the "Summary 
of Title VII" sheet 2ad review with students the categories of dis- , 

crimination that Title VII prohibits. 

\ 

\ 

\ 
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Outcome Objectives 

i 

Short-term behavioral objectives: 

• Students will be able to define and describe specific examples of 
discriminatory and unfair employment practices that can occur during 
a job interview. 

• Students will be able to identify specific examples of illegal ques- 
tions that may be contained in an employment application form. 

• Students will be able to define Title VII in their own words and 
cite specific examples of /iolations. 

• Students will be able to suggest multiple actions that could be 
taken to resolve an unfair or illegal employment practice. 

Long-rang*? attitudinal objectives: 

• When they personally encounter an unfair or illegal employment prac- 
tice, students will be able to recognize the violation and deal 
assertively with the situation. 

• When they prepare to deal with a biased or illegal employment prac- 
tice, or when they advise others on how to deal with such a situa- 
tion, students will be able to identify several alternative actions 
from vhich to choose or respond. 



Suggestions for Follow-Up/Variations 



1. Approach Ann T s situation as an exercise in risk taking. When your 
class has discussed the situation generally, ask students what they 
would do if they were Ann. Then begin listing the various student 
responses on the chalkboard. As you make the list, first try to get 
all the suggested actions and then, when students have run out of 
suggestions for actions, ask them to describe the consequences or 
risk involved in each action and to r ; the actions from safest to 
most risky (a to z) . Your final list should resemble the one below. 

Actions Ann Takes Consequences 



a. Accepts the Secretary II 
porltion. 



b. Goes back to Mr. Raines 
and states reasons why 
she should get Bookkeep- 
er II position vis good 
with numbers; wants to 
work there and therefore 



Employment; personal frustration 
and job alienation; possibility 
of internal promotion to Book- 
keeper II position. 

May or may not get bookkeeper 
job; if not, is still likely to 
be offered Secretary II posi- 
tion. 



71 



71 



Actions Ann Takes 



Consequences 



would be a better, more moti- 
vated employee; says the 
possibility of an "incident" 
with the men was unfairly 
presented as her problem 
rather than as a manage- 
ment problem; gently points 
out that she has a right 
to the job, which has been 
legally advertised, etc* ) * 

c. Goes back to Mr. Raines 
and demands bookkeeper 
job, pointing out that 
if he does not hire 
her, he will be in vio- 
lation of Title V [ and 
she will bring suit. 

d. Initiates suit against 
River Plastics Corpora- 
tion and, after two 
years, wins — has to be 
hired for Bookkeeper II 
position, with back pay 
due from date of orig- 
inal violation. 

2. You could also approach the activity fror. the t andpoint of risk 
taking by showing students that an individual's personal situation 
may also influence choice and risk. Ask the students to put them- 
selves in Ann's place and to describe their reactions to the River 
Plastics situation, using the stem and situations that follow. 

Stem: Pow would you respond to the River Plastics situation if 
ju were Ann and you: 

a. Needed a job immediately after graduation to help sup- 
port your widowed, needy mother and this were the only 
j„b advertised? 

b. Needed a j ob immediately after graduation to help sup- 
port your widowed, needy mother but also had two other 
interviews with other companies? 

c. Needed a job and had two other offers but really wanted 
only the bookkeeper job? 

d. Needed a j ob but had two other offers that were about 
equally des irab le ? 



lay or may not get either posi- 
tion; probably antagonizes Mr. 
Raines; probably earns reputa- 
tion as troublemaker; may have to 
follow through with lawsuit. 



Gets job; probably taces . 'isent- 
ment at work* *^as£ fton Mr. 
Raines; definitely earns reputa- 
tion as troublemaker; possibly 
suffers psychological abuse from 
co-workers or management. 



e. Needed a job and found that the secretarial job you were 
offered paid more than the Bookkeeper II job? Less than 
the : jokkeeper II job? 

f. Wanted to have a summer job before starting college in 
the fall but did not really need one? Had several other 
offers? Definitely needed a job to help pay college ex* 
penses? 



After you have discussed the above conditions, you might ask stu- 
dents to suggest other conditions that could affect the options 
chosen. 

If the suggestions continue to center on economic considerations, 
you might want to introduce the concept of personality, and beliefs 
by asking students which of the solutions would be most likely to 
be picked by Ann if she were (a) passive* (b) aggressive, or. (c) 
assertive,. 

You could ask students to obtain samples of standard employment appli- 
cation forms from local firms and to critique the forms for legality 
of the questions asked of thti. leant . 
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RESPONSES TO INTERVIEW AT RIVER PLASTICS 



A good rule of thumb is that employers may ask only those questions they 
can prove are related to job requirements. 

Marital status (symbolized by Mr., Miss , and Mrs . ) , number of dependents, 
and age (except for ages below 16 or above 70) should not be asked. Those 
questions represent a possible violation of Title VII and the Age Discrim- 
ination in Employment Act. Generally, it is best to leave those questions 
blank, 

Ann applied in good faith for the Bookkeeper II position, met the qualifica- 
tions, and was the most qualified applicant for the job. She should there- 
fore be offered the position. The feared behavior on the part of the men 
in that section is a problem for management to handle; it is not Ann's re- 
sponsibility. Refusing to hire Ann for the bookkeeper position Is sex dis- 
crimination and violates Title VII (see the Title VII summary on page 77) . 
If Mr* Raines hired Ann and the men harassed her or made sexual advances, 
that, r.oo, would be considered a form of sex discrimination. River Plastics 
Corporation has the responsibility of making it clear to employees that such 
behavior is completely unacceptable and rules to that effect should be en- 
forced. 

Ann has every right to point out these facts to Mr. lUines, and if she does 
not get the position or is offered only the Secretary II job, she can file 
a complaint with the Equal Employment Opportunity Commission. However, Ann 
really needs a job and it would be in her best interest co try to get the 
Bookkeeper II position without threatening to file a complaint. 
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A JOB INTERVIEW AT RIVER PLASlICS CORPORATION 



It was three weeks before graduation and Ann Boggess had a job interview 
with River Plastics Corporation. She had finished the business course at 
River High School and had done very well in business math, accounting, and 
bookkeeping. 

Ann arrived on time for her interview at River Plastics and was given the 
following application form to fill out: 



Mr. 

Miss 
Mrs. 



First Name 



Middle 
Initial 



Last Name 



Date of Birth 



Address 



Zip Code 



Number of 
Dependents 



( ) 



Phone Number 



Educat ion : 



School 



Major Subjects Years Completed 



Work Experience: 



Kef erences : 



Name 



Address 



( >) 



Phone 



Name 



Address 



( ) 



Phone 
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When Ann had completed the application form, she was shown into Mr. Rain£s f s 
office. Mr. Raines asked her about the subjects she had studied in school 
and about the type of position she was interested in. 

Ann explained that she had thoroughly enjoyed her work the past two summers 
in the business office of a health clinjc and had done well in her account- 
ing and bookkeeping courses. She said tnat she was applying for the Book- 
keeper II position the company had advertised. 

Mr. Raines replied, "Well, Ann, your work :.r. school and your experience look 
good. No one else has come in with as strong a background. But I f m not 
sure you would fit into our bookkeeping section. We have an opening for a. 
Secretary II. , It pays the same amount, but it f s in an office I think you 
would like much better. You know that part of creating a good work situa- 
tion is getting along with the other people in the office. 11 

Ann said that she really wanted the bookkeeping job because she enjoyed the 
challenge of working with numbers. Mr. Raines replied that he was uneasy 
about placing her there. He said that hp, was concerned because all the 
employees in that section were men and he did net want any "unfortunate in- 
cidents." Then he suggested that Ann go home to think about the Secretary II 
position. 

That night, Ann couldn't sleep. She really needed a job. There were only 
three weeks before she graduated, she knew her family was counting on her 
getting a paycheck, and Xiver Plastics paid the best wages in town. She 
wanted to work there but felt that she would not be happy in a secretarial 
position. She decided that the next day she would talk with Mrs. Jamison, 
her homeroom teacher. 
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SUMMARY OF TITLE VII 



Title VII of the Civil Rights Act of 1964 protects your employment rights. 

Title VII makes it unlawful for an employer of 15 or more people to discrim- 
inate against any person with respect to hiring, pay, benefits, or terms or 
conditions of employment because of the person's race, color, religion, sex, 
or national origin. Title VII also makes it unlawful for an employment agen- 
cy to fail to refer for employment any person because of race, color, religion, 
sex, or national origin. Labor organizations may not discriminate against 
people applying for membership. 

When an employer advertises a job, it is unlawful for him or her to indicate 
any preference for or limitation on applicants because of race, color, re- 
M*lon, sex, or national origin. For example, newspaper advertisements that 
read "Women only 11 or "Job requires a strong man 11 would violate Title VII. 
Job application forms must be work related. Questions regarding a person's 
sex, race, color, religion, or national origin do not belong on an applica- 
tion form. 

The Equal Employment Opportunity Commission (EEOC) vas created by Congress 
to investigate complaints of employment discrimination covered by Title VII, 
to enforce compliance with the law, and to order violators to take affirma- 
tive action such as reinstatement or hiring of employees, sometimes with 
back pay. 

Charges of discrimination must be filed with the EEOC within 180 days of the 
occurrence of the incident. For information regarding Title VII or filing 
a complaint, write: 



Equal Employment Opportunity Commission 
1800 G Street, N.W. 
Washington, DC 20506 



or contact the nearest EEOC office in : cur region. 






ing for the Union 




ACTIVITY 15 



Concept 

Organized labor is an important element in the world of work. When consider- 
ing occupational choices, students need to be informed about the advantages 
oif belonging to a labor union. However, because unions have historically 
been controlled and dominated by males, there are special obstacles faced 
by women who try to join unions. 



Description of Activity 

A female member of a labor union will visit the class and speak to students 
about what it means to belong to a labor union in which most of the members 
are male. 



Overall Goal 

By means of listening to and questioning a woman member of a labor union 
populated primarily by men, students will become aware not only rof the ad- 
vantages of union membership, but also of some of the obstacles females 
may face in obtaining membership in and belonging to a union. 



Materials Needed 

Copies of "Questions about Women in Unions 11 (list of questions follows); 
note, too, that you will need to prepare for this activity by arranging 
for a female member of a labor union to visit the class (see instructions 
below) . 



Instructions for Conducting the Activity: . 

To ^v^uct^th^s^c^^ty i you need first to contact a labor union f s head- 
larters in your city or area to obtain a speaker. Explain that you are 
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teaching a unit on occupational choice and that you want to obtain the name 
of r. female union member who might be willing to speak to your class about 
the benefits of union membership. Explain further that the reason you want 
the speaker to be a woman is that you are teaching students about nontradi- 
tional occupations and want to give them an opportunity to meet a woman 
laborer who holds a nontraditional job. ( Note ; If you are unable to obtain 
a woman to be the guest speaker, you may conduct this activity using a male 
as guest speaker. However, the session may not be as effective. Therefore, 
if you are unable to obtain a woman as guest speaker, you may want to recon- 
sider whether the activity is worth doing. Use your own discretion,) 

Assuming that you will offer che activity, and have obtained the name of a 
prospective guest speaker who is female, call the woman to explain specifi- 
cally what you would like her to discuss with your class. If she seems 
nervous about speaking, send her a copy of the list of questions for this 
activity (see page 82) , so. that she can have time to think about her remarks. 

The day before the speaker is to visit, prepare your class by telling stu- 
dents there will be a speaker the next day; explain who and why Direct 
students to begin thinking about questions they would like to ask the speaker 

On the day of the presentation, hand out copies of the list of questions 
and ask the class to take notes on the speaker f s replies. Encourage the 
students to ask any additional questions they might have as well. 

Finally, the day after the presentation, you might want to spend some time 
with the class composing a thank-you letter to send to your guest speaker. 



Outcome Objectives 

Short-term behavioral objective: 

• Students will be able to list and describe, to uhe satisfaction of 
the instructor, the advantages of joining a labor union, if such 
membership is job related, and will be able to list and describe some 
of the obstacles that may be faced by women in male-dominated unions. 

Long-term attitudinal objective: 

• Students who obtain jobs that involve them in organized labor will_ - 

have a positive attitude toward belonging to a^J : abor_union-aft"a" will 
understand the special problems of_ fe:male~^union members. 

- &iggesfTions for Follow-Up/Variations - 

1. Schedule a field trip to a labor union f s headquarters so that stu- 
dents can observe a labor organization firsthand. 

2. Have the students research the contributions of a woman who has been 
active in the organized labor movement. This person could be either 
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dead (e.g , n. .aer Jones) or living (e.g., Betty Jean Hall). If the 
class chooses to study a^living person, perhaps the students could 
vrite a letter to her to ask about the difficulties encountered by 
woruen in organized labor. (The address for Betty Jean Hall follows.) 

Betty Jean Hall has organized a gro.up called Coal Mining Women's 
Support Team. The group publishes a newsletter that deals with the 
problems of women in coal mining occupations and contains articles 
about union membership. Have the students write for a copy of the 
newsletter or subscribe to it: Coal Mining Women's Support Teart 
Newsletter. P.O. Box 3403, Oak Ridge, Tennessee 37830. Betty Jean 
Hall can also be reached , through this address... 
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QUESTIONS ABOUT WOMEN IN-UNTONS . ^ 



1. What is your occupation? 

2. To what union do you belong and how long have you belonged to it? 

3; What do^you think are the advantages of union membership?- The disad- 
vantages? ^ 

4. Does your union have awaiting list? If so, did you have any special 
difficulties obtaining entrance into the union? 

/} - 

5. Did you have any type of vocational training ~£>rior -to obtaining your 
job? 

l " 

6. Did you have any special difficulties obtaining training once you were 
in your union? 



7. What is the attitude of union personnel toward you-as a woman? 
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8. What are the attitudes of your co- orkers toward you as a woman? 

9. Do any women hold elective office in your union? If so, how many women 
and which posts do the, old? 

■ A ,. • • 

10. How are you treated on the job by youf cb-workers?^ — 

i.i • Have you ever experienced any negative incidents at wor^ because you 
aire a woman? 

12. What is your union's record on support of female grievances? 

13. Would you encourage other women to enter your field qf^ork? 

14. What do you think is the most important thing you can do to demonstrate 
to your male co-workers that you can handle your job? $ 

15. Do you have any special advice or suggestions that you are willing to 
share about what people can expect when they attempt to obtain union * 
membership, especially if they are female?. 
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CTIVITY 16 ^° O*** "TrX^ -.V^ 






Concept 

In our society, the career of homemaker has traditionally been accorded 
lower social and economic- status than have jobs pursued outside the home* 
However, by examining the v,^rk performed by homemakers in comparison with 
other types of^labor, it c^n be seen that many of the stereotypes about home- 
making (e.g., Ithat it is easy work, of low status) are untrue. 

V 

Description of Activity 

By exploring the stereotypic myths associated with the tasks of homemakers 
in comparison with the work actually performed, students will examine the 
reasons for the low socioeconomic status traditionally accorded homemakers — 
and in the process develop a more realistic understanding of the value of 
the work performed by homemakers. 

Overall Goal 



Students will better appreciate the quality of work performed by home ^s 
and will become more aware of the economic value of that work and of 
need for legal protection of homemakers as workers* 



Materials Needed 

Copies of "Quiz: Homemaking as a Career" and "Answers :o Quiz" (quiz and 
answers follow); chalkboard and chalk; paper and pencils. 
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Instructions for Conducting the Activity 

Prepare some introductory remarks about exploring homemaking as a career by 
telling the class that you want to look at the career (stress the word career ) 
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of homemaking. Ask students to give you a definition of homemaker, to list 
the adjectives they associate with the tasks of a homemaker, and to state 
the reasons they think homemaking is or is not, or should or should not be, 
considered a career. Make a list of the students' responses on the chalk- 
board. 

Next, hand out copies of "Quiz : Homemaking as a Career 11 and ask students 
to spend about ten minutes taking the quiz, answering the questions to the 
best of their abilities. Explain that they are not necessarily expected to 
know the correct answers to th'2 questions. 

When students have finished the quiz, hand out the answer sheets (or read 
from your copy). Then discuss with the students Ihe answer to each ques- 
tion, entertaining discussion comments from the class. The folloving ques- 
tions are also suggested as discussion ;n es : 

1. What is the occupational outloc. for those wishing to pursue ca- 
reers as full-time homemakers? 

2. How demanding is homemaking in terms of hours v 1 in comparison 
with some o:her jobs (list and describe)? 

3. How much financial security does homemaking offer? Upon what does 
the financial status of a homemaker seem to depend? 

4. Do you think homemaking and wage earning are eqaally valuable and 
dignified careers? Why or why not? 

5. Does it seem to you that society accords the homemaker 's job the 
same value and dignity it accords the wage earner's job? Why or 
why not? 

6. Have your ideas about the value of work in the home changed because 
of doing this activity? If so, hov have they changed? 

Finally, close this activity by asking students to complete one or more of 
the following sentences. Have students write out their responses individ- 
ually. 

1. Before doing this activity, I thought homemaking was 



work. 

2. While I was doing this activity, I learned *b ; m_, or changed my 

opinion about, the importance of the following kinds of tasks done 
in the home : 
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3. Some unfair, untrue, and /or stereotyped ideas about homema/.lrg 
include: 



Outcome Objectives 

Short-term behavioral objective: 

© Utilizing the information given on the answer sheet, students will 
be able to define and describe, to the satisfaction of the instruc- 
tor, their conclusions regarding the career of homeraaking in terms 
of (a) occupational outlook, (b) time and energy demands, (c) finan- 
cial security, and (d) the social value and status accorded home- 
makers* 

Long-term attitudinal objective: 

• Students will have a positive attitude toward the role of homemaker 
and the social and legal efforts under way to upgrade the home- 
maker's status. 



Suggestions for Follow-Up _ ri. ' ons 

1. The Center for Wo. licy Studies has commissi . an authority 
in each state to vr-_e a paper on the law of th< jy. - from the 
view of the homemaker. These papers are published it£ booklet form, 
each titled The Legal Statu of Homemakers i n [name of stat * If 
your students are intereste you could obtain copies of th~ oook- 
let for your state and examine the specific laws in your state as 
they pertain to homemakers. These booklets contain recommendations 
for changing the homemaker T s status. To obtain the booklet, write 
or call: 

The Center for Women Policy Studies 

2000 P Street, N.W. 

Washington, DC 20036 

Tel. ohone: (202) 872-1770 

2. Future Homemakers of America has designed a campaign to abolish 
stereotypes about, and upgrade the image of, the homemaker. The 
campaign is built around the theme "Everyone Is a Homemaker" and 
features burly "Crusher Lizowski" as a homemaker wearing an apron. 
For more information about homemaking as a career, wri^i: 

Future Homemakers of America 
2010 Massachusetts Avenue, N.W. 
Washington, DC 20036 
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QUIZ. 

HOMEMAKING AS A CAREER 



Approximately what percent of American families are made up of a hus- 
band who is the sole provider, a wife who is a full-time homemaker, 
and their children? 

(a) 15 percent (b) 27 percent (c) 49 percent 

How many years can the average married woman expect to work outside the 
home? 

(a) 8 years (b) 12 years (c) 27 years 

What percentage of females now graduating from high school will be 
full-time, • lifelong hcmemakers? 

(a) 10 percent (b) 25 percent (c) 50 percent 

What per - ?nt of American women are (as a group) single, widowed, di- 
vorced, oi separated from their husbands? 

(a) 10 percent (b) 30 percent (c) 40 percent 

About ^.ow many ho-.irs does tne average homemaker work each week? 

(a) 33 hours (b) 47 hours (c) 63 hours 

About how many hours does the average homemaker work each week after 
reaching age 55 — that is. approaching or at retirement age? 

(a) 30 hours (b) 35 hours (c) 40 hours ■ 

Advance. 3 in technology have changed the homemaker's job. Does the 
horiiemak'rf of today, in comparison with the homemaker's grandmother, 
spen-s r.;*e same amount of time, more time, or less time at household 4 ' 
tasks? 

(a) Same amount of time (b) More time (c) Less time 

In general, homemaker s married to financially successful spouses spend 
less time at household tasko than other homemakers do — true or false? 

(a) True (b) False 

In what percentage of divorces in the United States is spousal support 
(alimony) awarded? 

(a) 74 percent (b) 45 percent (c) 14 percent 
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10. In how many states is a homemaker legally entitled to a portion of 
the spouse's income and property for food, clothing, housing, etc,? 

(a) In all states (b) In no state (c) In most state: 

11. How many states have laws saying that the spouse who earns the salary 
is the one who owns the property acquired in a marriage? 

(a) 15 states (b) 23 states ' <z) 4T states 

12. In most states, the widowed wife of a farmer may lose the family farm 
because she must pay inheritance taxes, while a widowed husband in 
that situation is not required to pay such taxes — true or false? 

(a) True (b) False 

13. In what percentage of divorces in the United. States is child support 

awarded? 

(a) 85 percent (b) 79 percent (c) 44 percent 

14. 1- th- av<;i '2 ^r.r^makei with two children, aged one year and five 
year' ,»>'■-*. be paid for all household work, what would the home- 
mak-:; ; s acpio :/ ate annual salary be? 

(a) $5,000 (b) ^7,000 (c) $13,000 

15. Una-- r N e provisions of Social Security, the full-time horr^maker is 
insured as: 

(a) An individual who (b) A dependent of an 

makes an economic insured wage earner 

contribution to the 
marriage 

16. A homemaker who divorces before the mar^J.a^e is of ten years 1 duration 
will receive no credit toward Social Security benefits — true or false? 

(a) True (b) False 

17. Under private pension plans > a full-time homemaker has irhe legal right 
to share the wage earner f s pension — true or false? 

(a) True (b) False 
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ANSWERS TO QUIZ: 



HOMEMAKING AS A r A 3EER 



1, (a) Only 15.9 percent of all American families fall Into this uate^o l y 

(Bureau of Labor Statistics, 1978). 

2, (c) The average married woman has a working life expectancy of 27 

years (Bureau of Labor Statistics, 1978). 

3, (a; "at of ten women will *- 7 ork outside the home at some time in 

-ir lives and thus only 10 percent will be full-cime homemakers 
(Bureau of Labor Statistics, 1975). 

A. (c) In 1975, four out of ten women (40 percent) did not have a husband 
present in the home (Bureau of Labor Statistics, 1975). 

5. (c) The average homemaker works 63 hours a week, according to "The 

Dollar Value of Household Work, 11 a study carried out at the New 
York State College of Human Ecology (Cornell University). 

6. (c) After age 55, the average homemaker works ^0 hours a week (''The 

Dollar Value of Household Work") . 

7. (b) Although tecnnology has changed the way hew ?hold tasks 3rr. done 

end hus somewhat lessened the physical effort involved, the average 
hcmena.er today spends more time at hoj ;ehold chores than the 
nomemaker's grandmother did. 

8. (a) Except among extremely wealthy people, the homemaker who is mar- 

ried to a financially successful spouse spends more time on house- 
hold tasks than other homemakers do. One reason for this is that 
the wage-earning spouse allots so much time to career advancement 
that more of the household tasics fall upon the hcaemaker. Other 
reasons include more business-related entertaining, larger houses, 
and higher expectations and standards for such things as cleanli- 
ness, cooking, and child rearing. 

9. (c) Alimony is awarded in only about 14 percent of all divorces in 

the United States. Regular alimony payments, however, are actu- 
ally made in less than half these cases. 

10. (b) In no state will the courts intervene in an ongoing marriage to 
enforce a homemaker f s right to financial support. Thus, in ef- 
fect, a homemaker has no legal right to support other than what 
the spouse chooses to provide. The only way to force a spouse 
to provide sufficient resources for the family's survival — even 
at only subsistence level — is for the homemaker (a) to file for 
divorce or (b) to charge the spouse with a crime. 
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11. (c) The homemaker, having no earnings, has no ownership of the prop- 
erty acquired — so the law maintains in 42 states. 



12. (a) The farm is assumed to belong to the husband. This is true even 
if thi 
farm. 



husband has long been disabled and the wife has run the 



13. (c) Child support is awarded in 44 percent of all divorces in the 

United States. It is paid regularly, however, less than half. — 

the time. — - — 

14. (c) The annual sala ry of the average homemaker would be about $13,000. 

This figure is' based on a conservative estimate of the dollar value 
_____ of services rendered, such as cooking, cleaning, and child care, 

15. (b) Social Security insures only wage earners. The economic contri- 

bution oi the homemaker is not recognized. A homemaker is in- 
sured only as a dependent or survivor, 

16. (a) Whereas a homemaker whose spouse is covered by Social Security is 

entitled under certain conditions to benefits when the spouse re- 
tires, dies, or becomes disabled, a homemaker who divorces before 
the marriage is of ten years 1 duration loses all eligibility for 
such benefits. 

17. (b) A homemaker has no automatic or legal right to share the wage 

earner f s pension plan or other kind's of insurance plans. With 
private pen. '.on plana, a wage earner must sign a special agree- 
ment in order for a spouse to receive a pension when the wage 
earner dies. The wage earner may legally remove *11 dependents 
r om :> pension plan and from other kinds of ^ . ce plans with- 
out notifying the dependents of that rd* n* 
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